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Abstract

Study aim: In this study, the cultural capital competencies of physical education and sports teachers were investigated using the 
mixed method (quantitative and qualitative) research design.
Material and methods: The participants of the quantitative method were 248 physical education and sports teachers working 
in educational institutions in Turkey, and 24 volunteers from this group were randomly selected for the qualitative phase. The 
analysis of the data was performed using SPSS 22.0 and QSR NVIVO-10 software. The Cultural Capital Scale was utilized to 
collect the quantitative data, while the qualitative data was obtained through two semi-structured open-ended questions.
Results: The findings of the study revealed no significant differences in the variables of gender, education level and the type of 
location where the teacher grew up. A positive and high level of correlation was found between the Cultural Capital Scale and 
the subscale Intellectual Accumulation. The Intellectual Accumulation subscale was found to explain 87% of the variance of 
the Cultural Capital Scale (R2 = 0.872). 
Conclusions: Creating educational environments where intellectual accumulation, participation, cultural awareness, and cul-
tural potential dimensions are considered at every stage of education is suggested to enrich the cultural capital accumulations 
of physical education and sports teachers.
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Introduction

The evolving and transforming lifestyles of societies 
also change the meanings they place on concepts. Some of 
the concepts influenced by these changes are culture and 
capital, which had been used only in the fields of sociology 
and economics until recently. However, these notions have 
also been used beyond these fields [1, 16, 21, 29, 44]. 

In unpicking what Bourdieu is arguing, schools are in-
terpreted as institutions of education that are structured by 
the economic, social, political and cultural systems of the 
society in which they exist. As such, they reproduce the 
dominant structures, forms of knowledge and practices by 
naturalising them and training individuals to engage with 
and embody them. It is these structures, knowledge and 
practices that construct a habitus which is an acquired sys-
tem of generative schemes objectively adjusted to the par-
ticular conditions in which it is constituted. This habitus is 
a physical, political and cultural space that is engaged with 

and (re)produced by individuals through their everyday 
practice and this practice is in part informed by the cultur-
al capital (or wealth of cultural goods) such as knowledge, 
experience and skills that they have [14]. The concept of 
cultural capital, as proposed by Bourdieu [11] over three 
decades ago as part of a theory of practice, consists mainly 
of linguistic and cultural competence and that relationship 
of familiarity with the culture which can only be produced 
by family upbringing when it transmits the dominant cul-
ture.

The concept of cultural capital, framed by the French 
sociologist Pierre Bourdieu and introduced into the litera-
ture, is expressed as the sum of knowledge of high culture 
and an aggregate of the skills obtained through education 
[13]. Bourdieu [13] emphasizes that cultural capital cov-
ers a wide variety of assets such as verbal skills, general 
cultural awareness, aesthetic preferences, knowledge of 
the school system and education. Jaeger [32] explains that 
cultural capital equips individuals with cultural character-
istics and makes differences between individuals. Yosso 
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[56] explains six specific types of valuable cultural capital 
that communities of colour possess: aspirational capital, 
linguistic capital, familial capital, social capital, navi-
gational capital and resistant capital. Cultural capital, in 
general, is a concept that expresses the sum of the accu-
mulation gained in the socialization process or the skills 
acquired through cultural tendencies, attitudes, beliefs, 
traditions, values, ways of doing business and expression 
shared by a particular group [47]. The term cultural capital 
implies being recognized as capital in a  specific society, 
i.e. economic, scientific and educational capital, by which 
it is possible to understand the social space of positions 
and aspects of dominance and its hierarchies. Depending 
on the amount of and the sort of capital a person has, it 
provides a basis for determining his/her relative position 
and activates the habitus to the specific field. Bourdieu 
suggests a formula for the logic of practice in Distinction 
(Habitus 9 Capital)? Field = Practice [12]. In short, it is 
everything that individuals personally acquire from their 
culture, intentionally or unintentionally and everything 
they add to their lifestyle, understanding, way of doing 
business and to their identity.

Education is one of the sources that nurture cultural cap-
ital [10, 13]. The aims of educational institutions include 
training individuals with high cultural capital by transfer-
ring the cultural characteristics of society to new genera-
tions [6]. Moreover, in educational institutions, improving 
the quality of education and raising a well-equipped gen-
eration is possible with teachers who have high cultural 
capital accumulation [44]. Therefore, identifying the fac-
tors affecting the cultural capital of teachers and carrying 
out studies to increase them are essential steps for the effi-
ciency of the education and training process. Thanks to all 
the positive attitudes and behaviours gained from highly 
qualified teachers, students can have the same effort, re-
sponsibility, performance and beliefs [47]. 

A recent review of the current studies carried out with-
in the scope of this research demonstrates that the number 
of studies investigating the relationship between education 
and cultural capital at the national level is rather limited 
[21, 22, 33, 44, 51]. Most of these national studies focus 
on the contributions of cultural capital to academic success 
and the country’s economy besides on conditions that pre-
vent teachers from having sufficient cultural capital quali-
fications. At the international level of current research, it 
is possible to encounter studies within the framework of 
the relationship between cultural capital, academic suc-
cess and education [1, 2, 4, 16, 18, 26, 29, 30, 32, 34, 38, 
41, 52]. For example, in a study conducted by Addi-Rac-
cah and Grinshtain [1], perceptions of teachers in Jewish 
and Arab schools in Israel toward parents and their femi-
nine, social and cultural capital were examined within the 
scope of Bourdieu’s concept of social space. The findings 
revealed that Jewish and Arab teachers maintained various 

relationships with parents, which included separation, 
threats and cooperation. In another study conducted by 
Andersen and Jaeger [2], it was attempted to reveal the 
competing explanation for the differences in the outcomes 
of cultural capital in schooling environments. Addition-
ally, in a study conducted by Byun, Schofer and Kim [16] 
in South Korea, it was concluded that the cultural capital 
embodied in South Korea had a  negative effect on aca-
demic achievement.

In the literature, despite the steadfast prominence of 
cultural capital theory in education, it has been underexam-
ined in the specific context of teaching and learning inside 
classrooms [39]. it is seen that no research has been car-
ried out on the cultural capital of PES teachers who are 
instructors in sports education practices. PES teachers, 
who are accepted as one of the influential teacher groups 
in terms of affecting students in educational institutions 
and who set role models to students, are not only respon-
sible for scientific knowledge transfer but they can also be 
considered as professionals who help students gain world-
views and evaluate circumstances from different perspec-
tives [44]. PES teachers are prominent actors in shaping 
the cultural identities of new generations [35]. Due to 
the nature of sports, students feel closer to PES teachers 
at schools. Since students share a considerable amount of 
mutual experiences during sports activities, they are easily 
affected by the teachers’ attitudes and behaviour positively 
or negatively. At times, these teachers attend in – and out-
of-school or sometimes national/international sports activi-
ties with their students and share many experiences (e.g., 
food, travel, accommodation, excitement, enthusiasm, joy, 
sadness and happiness). As a  result, compared to other 
branches of teachers, they may be more connected with the 
students, thus affecting them with their conduct. From this 
perspective, it is important that PES teachers possess high 
levels of cultural capital competencies and that the existing 
levels of competencies are increased while the obstacles 
are eliminated. In this respect, the levels of competencies 
of PES teachers might be of considerable significance due 
to their contributions to their students. In this context, the 
cultural capital competencies of physical education teach-
ers in Turkey were examined by mixed methods research. 
In this study, within a different scope from the studies in 
the literature, the study group’s variables of gender, educa-
tion level and place of residence were analysed in terms 
of cultural capital sufficiency, intellectual accumulation, 
cultural awareness and cultural potentials. This study is the 
product of the insufficiency determined in the literature. 
The following factors were effective while determining the 
dependent and independent variables of the study. 

According to Bourdieu, gender can be understood as 
a social differentiation principle that can offer feminist so-
ciological theory a new analytical perspective [37]. There 
is growing recognition that Bourdieu’s theory on gender 



Cultural capital in sports education 193

can contribute to the study of key gender issues and that 
his concept of cultural capital is also valuable [48]. The 
exploration of the differences in cultural investment be-
tween men and women has been emphasized in addressing 
these issues [23]. Based on all these data in the literature, 
it is aimed to investigate the effect of the gender variable 
on cultural capital with the question Do the cultural capi-
tal competencies of PES teachers differ significantly ac-
cording to their gender? 

An important example of a robust measure of cultural 
capital that is practical enough to be used within a research 
project is the debate about the role of social class in higher 
education [8, 28, 43]. From this point of view, since it is 
thought that students who continue or do not attend higher 
education may have class differences, it is aimed to inves-
tigate the effect of educational status on cultural capital 
with the question Do the cultural capital competencies of 
PES teachers differ significantly according to their level 
of education?

There are some studies in the literature examining the 
relationship between cultural capital and the settlement or 
living place [15, 53]. In these studies, it has been discussed 
that the place where you live may have an effect on the so-
cial status and therefore on the cultural capital. Therefore, 
in our study, it is aimed to measure the level of this effect 
with the question of Do the cultural capital competencies 
of PES teachers differ significantly according to the place 
of their settlement? 

According to the perceptions of the PES teachers, the 
subject of whether there are differences between the di-
mensions of cultural capital competency, intellectual ac-
cumulation, cultural awareness and cultural potential 
emerges as a  concept that requires investigation. Thus, 
cultural capital competencies were analysed in terms of 
the relationships between their subscales, correlations and 
regression analyses. It is thought that determining which 
of the subscales that create the population of the depend-
ent variables is stronger in terms of being the predictor can 
provide certain explanatory information about the problem 
situation. Accordingly, the research question was deter-
mined as the following. Is there a meaningful relationship 
between cultural capital competencies and intellectual ac-
cumulation, cultural awareness and cultural potential?, 
and Are intellectual accumulation, cultural awareness and 
cultural potential predictors of cultural capital? 

Material and methods

This study was conducted using convergent paral-
lel design within the scope of mixed methods research. 
The convergent-parallel design consists of the researcher 
conducting the qualitative and quantitative steps simulta-
neously (starting and ending at approximately the same 

time). Although these steps are kept separate in the analy-
sis process, the results are combined in the interpretation 
process [19]. In the quantitative part of the research, the 
correlational survey model was employed, whereas the 
qualitative part was carried out through phenomenology 
research design. 

Participants
The population of the study consisted of 295 PES 

teachers working in educational institutions in the city of 
Elazığ, Turkey. Within the scope of the study, a  sample 
group was not created, and it was attempted to reach the 
entire population. However, since the study was conduct-
ed on a volunteer basis, not all members of the population 
could be reached. The study group was set as 248 partici-
pants and the data were collected accordingly. Further-
more, in the quantitative phase of the study, the participant 
group consisted of volunteering 248 PES teachers who 
were employed in educational institutions in the province 
Elazığ in Turkey. In the qualitative step of the study, the 
sampling was conducted according to the maximum vari-
ation sampling, which is one of the purposive sampling 
methods, from the quantitative sample. The sample con-
sisted of 24 volunteer PES teachers. The reason for choos-
ing this sampling method was related to the equal distribu-
tion of variables such as gender, professional experience 
years and educational level. By creating a relatively small 
sample based on the maximum variation sampling, it was 
aimed to ensure the diversity of the individuals who might 
be parties to the problem in question [42, 55].

The demographic data of the PES teachers included 
in the quantitative process of the study were presented in 
Tables 1, 2 and 3. The demographic data in the quantita-
tive process are as the following. 8 of the PES teachers 
were females while 16 were males. 20 PES teachers had 
undergraduate degrees while 4 of them had postgradu-
ate degrees. 3 of the PES teachers lived in villages/towns 
while 7 of them lived in counties in addition to 12 of the 
participants living in cities.

Measures, design and procedures
The quantitative data of the study were collected 

through the Cultural Capital Scale developed by Avcı and 
Yaşar [6]. The scale, whose validity/reliability analyses 
were conducted, consists of 30 items and four subscales. 
Avcı and Yaşar [6] stated that in the validity analysis for the 
scale, the Kaiser-Meyer-Olkin (KMO) value was estimat-
ed to be 0.92, the Bartlett test result was 0.00 (p < 0.01), 
and the percentage of explained variance was 57%. In this 
study, the Cronbach’s alpha internal consistency coeffi-
cient was determined as 0.91 for the Intellectual Accumu-
lation subscale, 0.89 for the Participation subscale, 0.84 
for the Cultural Consciousness subscale, and 0.87 for the 
Cultural Potential subscale.
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In the qualitative phase of this research, two semi-
structured open-ended questions that were developed by 
the researchers and whose reliability and validity analyses 
were performed were used to assess the cultural capital of 
the PES teachers: 
•	 What are the obstacles that prevent PES teachers from 

acquiring cultural capital competencies? 
•	 What can be done to increase the cultural capital com-

petency levels of PES teachers? 
Within the scope of this phase, the researchers inter-

viewed 24 volunteering PES teachers by visiting their 
educational institutions. The duration of the interviews 
ranged from five to 15 minutes.

Data analysis
First, a normality test was performed with the licensed 

SPSS 22.0 software to see if the Cultural Capital Scale 
and the data obtained in subscales fulfilled the assump-
tion of normality. The skewness and kurtosis values de-
termined for the scale ranged from +1.5 to –1.5. Thus, it 
can be concluded that the data were normally distributed. 
To determine the difference in the independent variables 
of gender and level of education, the Independent Sam-
ples t-Test was used (Table 1 and 2). Since the quantitative 
value of the variable region of upbringing was under 30 
(village-township = 16) for the participant group, the non-
parametric Kruskal-Wallis Test was utilized (Table 3). The 
statistical significance level (alpha (α) level) was set as 
p  <  0.05. In addition, Pearson Correlation Analysis was 
performed to determine the level and direction of the rela-
tionship between dependent variables (Table 4). Multiple 
Regression Analysis was performed to better explain the 
nature of the identified relationship and to determine the 
prediction between the Cultural Capital Scale and its sub-
scales (Table 5). 

As the error terms are assumed to be independent of 
one another in the regression analysis, this assumption was 
tested using the Durbin-Watson statistics. The assessment 
result of the Durbin-Watson value is presented in Table 5 
below. Analyses were made to identify the contribution of 
each subscale to the scale step by step; hence, the stepwise 
method was employed in the regression analysis. In this 
method, after determining the independent variables that 
are candidates to affect the dependent variable, the inde-
pendent variables that most affect the dependent variable 
are selected. Beginning with the most potent independent 
variable among the ones that meet the conditions identi-
fied, each candidate independent variable that has a  sig-
nificant impact on the dependent variable is one by one 
included in the model. 

The data obtained from the qualitative phase of the 
study was analysed following content analysis proce-
dures. Content analysis requires a detailed examination of 
the collected data and the determination of the concepts, 

categories and themes that explain this data. In content 
analysis, the focus is on the collected data while codes are 
extracted from the events and subjects that are frequently 
repeated in the data set or that are intensely emphasized by 
the participants [10, 40]. Subsequently, the data analysis 
and modelling of the resulting situation were made and 
schematized using the licensed QSR NVIVO-8 program 
(Figures 1 and 2). The perceptions of 24 PES teachers 
were coded such as Teacher 1 Female (T1F) or Teacher 
2 Male (T2M) to represent the teachers and the data were 
transferred to the computer setting. Additionally, some 
genuine views and ideas of the participants were presented 
as quotations in the results section. 

Ethics statement
The information regarding the ethical board decisions 

for the study was as the following: Institution: Fırat Uni-
versity Rectorate, Social and Human Sciences Research 
Ethical Board; Date of Meeting: 18.01.2021; Meeting 
Number: 02; Decision Number: 10

 Results

Findings of the Quantitative Method 
The cultural capital of the PES teachers was examined 

according to gender, and the findings are presented in Ta-
ble 1. There was no statistically significant difference in 
the Cultural Capital Scale and its subscales in terms of the 
gender variable of the PES teachers. In this regard, it can 
be concluded that gender is not a  significant variable in 
terms of cultural capital competencies. 

Another subject examined within the scope of the re-
search is the comparison of cultural capital competencies 
of PES teachers according to their education levels. The 
findings of the comparison are presented in Table 2. No 
statistically significant difference was encountered in the 
Cultural Capital Scale and its subscales concerning the 
level of education variable of the PES teachers (Table 2). 
In this context, it is fair to state that the level of educa-
tion is not an effective structure in terms of cultural capital 
competencies.

In line with another objective of the study, cultural 
capital competencies were compared according to the lo-
cation, i.e., the type of administrative settlement where 
PES teachers were raised. The results are demonstrated 
in Table 3. No significant difference was found in the 
scale and subscale according to the region where PES 
teachers were raised (Table 3). The research findings in-
dicate that the region where the teachers were brought up 
was not an effective variable considering cultural capital 
competencies.

In the study, according to the perceptions of the par-
ticipants, another object of investigation was whether 
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there was a meaningful relationship between cultural capi-
tal competencies and intellectual accumulation, cultural 
awareness and cultural potential. The results obtained are 
presented in Table 4. The correlation analysis revealed 
that the most significant relationship was between the Cul-
tural Capital Scale and the subscale Intellectual Accumu-
lation and it was a strong positive relationship (r = 0.934; 
p < 0.001). The weakest relationship was found between 
the subscales Cultural Potential and Participation, which 
was a moderate positive relationship (r = 0.503; p < 0.001) 
(Table 4).

Lastly, whether intellectual accumulation, cultural 
awareness and cultural potential predicted cultural capi-
tal was also examined. The findings are presented in Ta-
ble 5. With the stepwise regression model, four independ-
ent variables were added to the model one at a  time and 
three different models were obtained. In Model 1, model 2 
and model 3 p-value was less than 0.001. Accordingly, 
there was a  significant difference between the averages 
of the variables and the model altogether was significant 

at all levels. With the t-test, it was investigated whether 
the variables were significant (at the level of 5% signifi-
cance) and it was found that each subscale was at a sig-
nificant level within the model. In Model 1, the subscale 
Intellectual Accumulation explained 87% of the variance 
of the Cultural Capital Scale (R2 = 0.872). In terms of 
the t-test, the constant value and subscale appear signifi-
cant (p < 0.001). The examination of the model between 
Intellectual Accumulation and Cultural Capital Scale as 
a whole affirmed that it was significant (p < 0.001). The 
Durbin-Watson test yielded the coefficient value as 0.795, 
which can be considered a good value. That is, the Intel-
lectual Accumulation subscale affects the Cultural Capital 
Scale (ß = 0.795). In Model 2, Intellectual Accumulation 
and Participation subscales were included in the analysis 
together, and the prediction power of these subscales on 
the Cultural Capital Scale increased to 95% (R2 = 0.957). 
In Model 3, on the other hand, the Intellectual Accumula-
tion, Participation and Cultural Potential subscales pre-
dicted the Cultural Capital Scale by 98% (R2 = 0.988). 

Scale Gender N x̄ SD t-value p-value

Cultural Capital Scale
Female 61 3.749 0.570

–0.090 0.929
Male 187 3.757 0.584

Intellectual Accumulation
Female 61 3.789 0.613

1.013 0.312
Male 187 3.687 0.701

Participation
Female 61 3.442 0.766

–1.186 0.237
Male 187 3.581 0.801

Cultural Awareness
Female 61 3.865 0.583

–0.856 0.393
Male 187 3.938 0.569

Cultural Potential
Female 61 3.960 0.621

–0.508 0.612
Male 187 4.004 0.569

Table 1.  Independent samples t-test analysis results on the gender variable of the research group

Scale Education Level N x̄ SD t-value p-value

Cultural Capital Scale
Undergraduate 214 3.743 0.580

–0.853 0.395
Graduate 34 3.834 0.579

Intellectual Accumulation
Undergraduate 214 3.702 0.676

–0.603 0.547
Graduate 34 3.778 0.712

Participation
Undergraduate 214 3.528 0.809

–0.922 0.357
Graduate 34 3.663 0.683

Cultural Awareness
Undergraduate 214 3.907 0.578

–0.874 0.383
Graduate 34 4.000 0.541

Cultural Potential
Undergraduate 214 3.984 0.580

–0.640 0.523
Graduate 34 4.052 0.595

Table 2.  Independent samples t-test analysis results on the education level variable of the research group
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Consequently, the results of these three models demon-
strated that the subscale Intellectual Accumulation was 
the most powerful one in predicting the Cultural Capital 
Subscale (Model 1).

Findings of the Qualitative Method 
The answers obtained in interviews with volunteer PES 

teachers who participated in the study were analysed. The 
loads made were evaluated along with the models below. 

Scale 1 2 3 4 5

Cultural Capital Scale (1)

r 1

p –

N 248

Intellectual Accumulation (2)

r 0.934* 1

p 0.000 –

N 248 248

Participation (3)

r 0.838* 0.663* 1

p 0.000 0.000 –

N 248 248 248

Cultural Awareness (4)

r 0.791* 0.646* 0.587* 1

p 0.000 0.000 0.000 –

N 248 248 248 248

Cultural Potential (5)

r 0.761* 0.638* 0.503* 0.658* 1

p 0.000 0.000 0.000 0.000 –

N 248 248 248 248 248

Table 4.  Correlation analysis of the relationship between the scale and subscales

* – p < 0.05.

Scale Region of upbringing N x̄ SD χ2 P

Cultural Capital Scale
(a) Village-township 16 120.41

3.306 0.191(b) Town 45 107.48 0.579
(c) City 187 128.95

Intellectual Accumulation
(a) Village-township 16 111.25

3.540 0.170(b) Town 45 108.93 0.680
(c) City 187 129.38

Participation
(a) Village-township 16 125.09

2.261 0.323(b) Town 45 110.06 0.793
(c) City 187 127.93

Cultural Awareness
(a) Village-township 16 132.38

1.595 0.450(b) Town 45 112.81 0.573
(c) City 187 126.64

Cultural Potential
(a) Village-township 16 119.94

1.198 0.549(b) Town 45 114.78 0.581
(c) City 187 127.23

Table 3.  Kruskal-Wallis test analysis results for the region of upbringing variable of the research group
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The question What are the obstacles that prevent PES 
teachers from acquiring cultural capital competencies? 
was directed to the participants. The model representing 
the central theme, sub-themes and their load numbers is 
presented on Figure 1. 

During the analysis of the answers to this question, 
the responses of the PES teachers were grouped as lack of 
cultural activities, activities other than sports, education 
system, financial weaknesses and lack of self-development. 
Some of the answers of the PES teachers to this question 
are as follows:

•	 T2F: In my educational institution, in-service training 
and briefings with educational content that would im-
prove ourselves are few. I also consider the scarcity 
of opportunities for postgraduate education as an ob-
stacle. 

•	 T4M: As a teacher, I view the lack or low level of re-
ading habits, not joining social activities in the city 
where I live, and overusing social media as the negati-
vities in increasing cultural capital.

•	 T45: One should feel incomplete in this regard and ha-
ve a desire to improve himself. As an environment, PES 

Model Independent Variable ß t p Model (p) R2

Model 1 Constant
Intellectual Accumulation

–
0.795

10.932
40.900

<0.001
<0.001 <0.001 0.872

Model 2

Constant
Intellectual Accumulation
Participation

–
0.575
0.285

14.011
38.072
21.979

<0.001
<0.001
<0.001

<0.001 0.957

Model 3

Constant
Intellectual Accumulation
Participation
Cultural Potential

–
0.468
0.261
0.230

5.970
51.208
37.331
24.795

<0.001
<0.001
<0.001
<0.001

<0.001 0.988

* R = 0.934; Durbin-Watson = 1.994; p < 0.001 level relationship.

Table 5.  Regression analysis of the impact of the subscales on Cultural Capital Scale

Figure 1.  Model showing sub-themes and load counts for the main theme of the first question 
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teachers should deal with not only the sports commu-
nity but also different environments. One should know 
that he does not only have the identity of a  physical 
education teacher and that he lives in a rather compli-
cated environment and he must have a cultural back-
ground to be able to have a say under these environ-
mental conditions. Therefore, the cultural structure of 
PES teachers who cannot see such issues will also be 
lacking.

•	 T4F: Materiality comes first. For PES teachers to de-
velop themselves and have cultural capital, the requ-
ired financial conditions must be created. This is the 
biggest obstacle on this matter.
The PES teachers were also asked the question What 

can be done to increase the cultural capital competency 
levels of PES teachers? The model representing the cen-
tral theme, sub-themes and their load numbers is demon-
strated below (Figure 2). 

In the analysis, the participants’ responses to this ques-
tion included instances such as improving the education 
system (school administration support, international co-
operation and improving the salaries of teachers) and 
reading books. Two PES teachers thought that the cultural 
capital is sufficient. Some sample responses of the PES 
teachers are presented below: 
•	 T12M: Actions are needed to improve the economic 

conditions of PES teachers/teachers. In this way, parti-
cipation in educational, cultural and art activities will 
become more likely. 

•	 T9M: One should feel incomplete about this subject 
and have a  desire to improve oneself. Therefore, the 
teacher might gain reading habits, national/internatio-
nal tours could be organized and participation in so-
ciocultural activities in the city where one lives can be 
encouraged. 

•	 T8M: I  think that there is a  parallelism between the 
self-education of academics who train teachers in uni-
versities and the self-development of PES teachers. In 
this regard, the relationship between universities and 
educational institutions can be increased. 

•	 T3F: It is necessary to regulate wage policies to im-
prove the economic situation of teachers. Thus, parti-
cipation in educational, cultural and artistic activities 
will be ensured. 

•	 T14M: Activities such as reading books regularly, fol-
lowing scientific publications, participating in excur-
sions, participating in various courses on the field and 
other subjects, participating in social activities will 
contribute to PES teachers.

Discussion

The results obtained from the analyses carried out with-
in the scope of the research were evaluated as follows. 

No significant differences in the opinions of PES 
teachers were found for gender (Table 1). Naturally, there 
are many reasons (such as gender differences, financial 
status) that affect the cultural capital of male and female 
teachers. However, the fact that no difference was found 
in this study was interpreted as a situation related to the 
limitation of the participant group. In this regard, Kaplan 
and Çerçi [33] arrived at the same conclusions in their 
study. Nevertheless, in many other research studies, dif-
ferent results were obtained: Tösten, Avcı and Şahin [51] 
achieved significant results in the cultural capital compe-
tency levels according to the gender variable. Özgan and 
Karataşoğlu [44] determined that male teachers had more 
newspaper reading habits than female teachers, but the 
teachers did not follow the education-related sections of 

Figure 2.  Model showing sub-themes and load counts for the main theme of the second question



Cultural capital in sports education 199

the newspapers. They have associated this finding with 
teachers not paying enough attention to their professional 
development. 

Regarding the variable level of education, no signifi-
cant differences were determined in the opinions of PES 
teachers (Table 2). It is of essential importance for PES to 
make the necessary efforts for their individual or profes-
sional development to increase their cultural capital accu-
mulation. In this respect, encouraging teachers who have 
the motivation to improve themselves through postgradu-
ate studies is crucial. In the relevant literature, results that 
were contrary to this finding were achieved. Özgan and 
Karataşoğlu [44] emphasized that increasing teachers’ 
opportunities for postgraduate education will significant-
ly impact cultural capital accumulation by encouraging 
teachers to pursue postgraduate studies. Katz-Gerro [34], 
on the other hand, maintained that those with high levels 
of education tend to have a more active lifestyle integrat-
ing at the highest levels. 

Concerning the location where they were raised, the 
study yielded no significant differences among the views 
of PES teachers (Table 3). Based on this result, it is as-
sumed that the region where PES teachers are brought up 
is not sufficient to make cultural differences, but the eco-
nomic and personal efforts of the person also play impor-
tant roles. Kaplan and Çerçi [33] also arrived at similar 
conclusions. They state that there is no significant relation-
ship between the intellectual accumulation, participation 
and cultural awareness dimensions and the city variable, 
i.e., where the participants live and where they lived be-
fore higher education. Contrary to these results, there are 
other studies with reverse findings. Erkul [24] concluded 
that there is a significant positive correlation between cul-
tural capital accumulation and the place of residence. In 
addition, studies with a positive relationship between so-
cioeconomic level and cultural capital are also found in 
the literature [2, 3, 13, 16, 36].

In the correlation analysis, the strongest relationship 
was positive and very high between the Cultural Capital 
Scale and the Intellectual Accumulation subscale. The 
lowest relationship was, on the other hand, positive and 
at a  moderate level between the subscales Participation 
and Cultural Potential (Table 4). Whether acquired from 
school or the family and environment, cultural capital 
corresponds to the sum of intellectual qualities. That is, 
cultural capital is formed by the combination of specific 
accumulations over the years. The teaching profession 
also appears in our lives due to the gains over the years 
by doing and living. It is possible to say that teachers 
who believe that cultural diversity is a social wealth, who 
have knowledge in a variety of sciences, who are aware of 
national/international values, who do research and read-
ings regularly, who can transfer their gains to their lives 
and profession have high intellectual accumulations. In 

teacher-centred educational systems, it is normal to expect 
that PES teachers should also have intellectual accumula-
tion and high cultural capital. Tösten, Avcı and Şahin [51] 
emphasize that teachers having high cultural capital com-
petence is advantageous for social structure. According to 
Yaşar [54], the social class position is a determinant of ed-
ucational success and the accumulation of cultural capital 
is shaped by this position. In a different study, Taşdemir 
and Fındık [50] concluded that individuals with high cul-
tural capital levels also have high levels of technology use 
skills. Serçek, Karakaş and Avcı [47] found a positive sig-
nificant relationship between cultural capital competen-
cies and the self-efficacy levels of teachers in their study. 
They maintained that of the variables that predicted self-
efficacy, intellectual accumulation had the highest impact 
and the effect was in the positive direction. This high-level 
relationship between cultural capital and intellectual ac-
cumulation supports the results of this research. In their 
research, Güngör and Celep [31] obtained high degrees of 
significant and positive relationships between intellectual 
accumulation, organizational learning and intra-organiza-
tional information sharing levels of teachers. This degree 
of relationship, which closely concerns intellectual accu-
mulation, teachers and the cultural capital competencies 
of educational institutions, is in parallel with the results 
of this study. In the study by Kaplan and Çerçi [33], it 
was concluded that there is a significant and positive rela-
tionship between intellectual accumulation, participation, 
cultural awareness and cultural dimensions. 

As a  result of the regression analysis, it was deter-
mined that the predictive power of the subscales Intellec-
tual Accumulation, Participation and Cultural Potential 
for the Cultural Capital Scale was 98%. The subscale 
with the highest predictive power for the Cultural Capital 
Scale was determined as Intellectual Accumulation (87%) 
(Table 5). It is also crucial for students and the educa-
tion system to have teachers, who are at the core of the 
education system, with high cultural capital competencies 
and to increase the teachers’ existing competency levels. 
Although the quality of education is dependent on many 
factors, the fact that teachers themselves directly affect 
the quality is indisputable because teachers are not only 
responsible for the transfer of scientific information. The 
most important advantage of individuals with intellectual 
accumulation and cultural capital is that they can develop 
and demonstrate the service they will offer from different 
perspectives thanks to their experience. Owning an intel-
lectual perspective and accumulation requires frequently 
reading, doing research, making observations, making in-
ferences, constantly reinvigorating oneself and staying up 
to date. Studies in line with this scope achieved similar 
results. According to the multiple regression analysis by 
Etiz and Çoğaltay [25], the increase in the sub-dimensions 
of cultural capital, in general, leads to an increase in social 
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responsibility-based leadership level. Güngör and Celep 
[31] state that, in educational organizations, teachers with 
intellectual accumulation may affect and increase the 
cultural capital level of the students and the school. Fur-
thermore, Demir [21] put forward that intellectual capital 
accumulation predicted teachers job satisfaction signifi-
cantly. He stated that this allows teachers to be content at 
their work and gain satisfaction and it increases the ex-
isting level of the intellectual capital of the institutions. 
As a result, considering that students who are educated in 
such an environment will be more positively affected, it is 
assumed that the effects of intellectual accumulation will 
be better understood. 

Since the convergent parallel design method was pre-
ferred in our study, qualitative and quantitative data should 
be interpreted together and the results should be synthesized 
together [20]. In the quantitative results, it has been deter-
mined that the cultural capital of physical education and 
sports teachers is slightly above the average. In addition, no 
significant difference was found according to gender, edu-
cation level and place of residence. Questions were asked to 
the participants in order to identify the obstacles to a higher 
level of cultural capital and to reveal what should be done in 
order to increase their cultural capital even more. The aim 
here is to identify and remove the obstacles in order to raise 
the cultural capital to a higher level and to increase the cul-
tural capital. From this point of view, the data obtained as 
a result of the answers given to the questions asked to the 
participants are discussed below.

PES teachers think that the obstacles in increasing 
their cultural capital competencies include the effects of 
the city’s culture on people and teachers, the effects of the 
university on individuals, the local reflection of the coun-
try’s education policies, the economic conditions of teach-
ers and teachers inability to improve themselves (Figure 
1). These factors are certainly interrelated. The study by 
Can [17] is in line with this finding. Can [17] lists the per-
sonal motives that encourage teachers to increase their 
cultural capital as the desire to develop, sufficient time, 
professional factors, the desire for professional develop-
ment, support from administration and he adds that envi-
ronmental factors include the social and cultural facilities 
of the city inhabited and the social and cultural facilities 
of the university from which the teacher graduated. The 
fact that personal growth stands out among the reasons 
that encourage teachers to increase their cultural capital 
demonstrates the importance of providing teachers with 
internal motivation. Since the self-improving teacher has 
experienced the process of change and renewal, he/she has 
also stepped into gaining competence at personal and pro-
fessional levels. With this regard, Tösten, Avcı and Şahin 
[51] point out that of the obstacles that prevent teachers 
from increasing their level of cultural capital, the most em-
phasized ones are habits, financial hardship and workload/

lack of time. Contrary to these opinions, it is also possible 
to find research in which teachers have high levels of cul-
tural capital competencies [1, 25]. The fact that high lev-
els of cultural capital competencies were detected in PES 
teachers in these studies is important in establishing the 
social positions of these teachers. In fact, it is emphasized 
that cultural accumulation is a determinant that serves to 
distinguish one community from another. In these kinds 
of studies, obtaining the results of teachers’ high cultural 
capital competence can be considered a positive situation 
for social structure. 

About ways to increase their cultural capital, PES 
teachers made suggestions such as improving the educa-
tion system, increasing their salaries and developing read-
ing habits (Figure 2). These views suggest that PES teach-
ers are considering further increasing their cultural capital 
competencies. This is probably because PES teaching is 
versatile profession and requires qualities such as liberal 
education, general aptitude, interpersonal communication 
and effective communication skills. Acquiring these quali-
ties can be possible through cultural capital. PES teachers 
need to be aware of this situation and continue the proc-
ess. As a matter of fact, the accumulation of knowledge 
and culture by students in educational environments is an 
important determinant for the role they will play in society 
[46]. The education process, which plays a crucial role in 
cultural capital and the cultural accumulation of the teacher 
who is active in this process, are the issues that should be 
underlined [29]. Especially for students from families with 
low socioeconomic and socio-cultural backgrounds, edu-
cation environments are the only places to develop. There-
fore, teachers must have sufficient cultural capital and so-
cial sensitivity to transfer this accumulation to the students 
to put the desired outcomes into practice [5]. Putnam [45] 
states that a strong cultural capital will increase the effi-
ciency in education, which in turn will strengthen social 
capital in the society. The authors note that this relation-
ship can also be related to families with higher levels of 
academic cultural capital choosing schools with more and 
better resources than those available to families with lower 
levels of academic cultural capital [7].

Conclusion

Once teachers understand that their students bring 
unique forms of cultural capital into classrooms, they must 
engage with the second step: How do teachers recognize it? 
What does this non-dominant cultural capital actually look 
like in a classroom setting? And how might teachers mis-
recognize students’ cultural capital as resistance? [27]. The 
way to get a quality education in PES lessons is primarily 
possible with PES teachers who have trained themselves 
well and have cultural capital competencies [49]. Besides 
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having sufficient levels of cultural capital, teachers need to 
be aware of their roles in society. The social duties of PES 
teachers are not limited to managing the teaching process 
in sports education, but they also should be expected to be 
equipped and experienced for the requirements of the new 
age and act responsibly to implement their accumulation. 
Within this scope, it is critical to conduct research stud-
ies to determine the level of the cultural capital of PES 
teachers and organize activities to increase their cultural 
capitals while hiring and training teachers and during their 
employment. To enrich the cultural capital competencies 
of PES teachers, educational environments should be cre-
ated in which intellectual accumulation, participation, cul-
tural awareness and cultural potential dimensions are con-
sidered at every stage of education. Based on the research 
results, it is a positive finding that PES teachers have high 
levels of cultural capital. However, it is essential to organ-
ize awareness-raising seminars on the subject to achieve 
this result for all teachers. The high levels of the cultural 
capital of the teachers indicate their awareness of the val-
ue of this matter. Especially for novice PES teachers, it 
is necessary to establish that teaching is also an effective 
profession in solving problems arising from cultural and 
social inequality. One of the critical issues to be empha-
sized during in-service training seminars is that academic 
success performances in courses will be further improved 
through cultural capital. Suggestions based on the results 
obtained in this study are listed below: 
•	 Actions should be planned and put into practice urgen-

tly to explain the concept and importance of cultural 
capital to PES teachers.

•	 The financial distress and concerns of PES teachers 
should be addressed, and their burnout and loss of so-
cial status should be prevented. 

•	 Courses in technological, cultural, social, academic 
and art fields should be organized to further increase 
cultural capital in both teachers and students. 

•	 The in-service training for PES teachers should not fo-
cus only on professional development but also on their 
social and cultural growth.
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